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ABSTRACT 

A seminar on how to make education more responsive to 
our "fast-changing, unstable and incendiary society" was held as part 
of the North Reading Screen Education Project, at Andover, 
Massachusetts in November 1969. Conference participants pointed out, 
for example, that "no one knows how to make a ghetto school work", 
and that millions of white students are victims of schools "that 
can't teach kids to read in lily-white suburban areas any better than 
in black city-center schools", and that of the 3 million students who 
entered college in the year preceding the seminar, 40% were expected 
to drop out out within two years. Many participants felt multi-media 
communications offered the only cure to "the endemic toxicity that is 
infecting the very lifeblood of our future". To be successful a 
multi-media instructional system needs three partss trained teachers 
who are professionally certified, a scientifically designed 
curriculum and physical equipment designed to meat established 
specifications. (MG) 
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A curious thing happened in Andover, Massachusetts, on November 3rd. 
It was the second day of a two-day conference in which a group of forty people 
had met as a panel to discuss a problem in education. 

With calculated understatement, the announced purpose of their meeting 
sounded considerably less than earth-shaking; but that was deliberate sophistry. 
For the problem they were about to be handed is, in fact, one of the most 
serious in the world today. Buckminster Fuller recently stated it to an audience 
of 500 scientists, philosophers and diplomats, which included the Prime Minister 
of India, in New Delhi: "The time has come, and there is little of it left, to 
effect entirely new educational strategies the world over ... It is clearly to be 
utopia or oblivion." 

But Anthony Hodgkinson and David Powell, the Directors of the Andover 
Conference, introduced the problem with the innocent inscrutability of a 
couple of process servers. The purpose of the meeting was, they said, '‘for this 
group, made up of selected experts in several areas of educational concern, 
to arrive at some specific recommendations directed to and through the Federal 
Government to educators in this country regarding critically needed improve- 
ments in the teaching and learning processes through the use of important new 
methods of media communication in education." 

They had selected their people for particular subtleties of intelligence and 
competence with an elegant intuitiveness for the resulting chemical reaction, 
and now, with arcane composure, they had quietly handed over to them the 
problem of conceiving and initiating what could amount to a revolution in 
public education. 

That conference, which is the subject of this article, is designated as PHASE 
II of the North Reading Screen Education Project. A report on the North 
Reading project, entitled An Investigation into the Practice of Screen Education , 
is PHASE I. It is a voluminous companion piece to this chronicle, and should 
be read thoroughly and thoughtfully by everyone in public education imbued 
with more concern for the future of learning than for the future of tenure. 
There will be more about PHASE I in the context of what follows, but its 
special significance here concerns the resulting Andover meeting, where some 
of the smartest collective thinking in many a seminar (a favorite diversion 
among pedagogs) may have started something that mustn't — and hopefully 
can't — be stopped. 

"Thought," said Bertrand Russell, "is merciless to privilege, established 
institutions and comfortable habit." 

I was asked to monitor the seminar and write a report of it. Instead, I re- 
quested the prerogative of writing an article about it. There were important 
reasons for this which should be of interest both to the reader and to other 
journalists of the genre. First, as a "literary form," the Conference Report 
usually has the style, if not the dash, of an address to mothers by Calvin 
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Coolidge. Second, spoken language - extempore — seldom reveals more than 
an elusive intimation of the individual’s mental baggage, requiring an extra- 
sensorially perceptive interpreter (and some tough city desk editing) to get 
the message. And finally, l dam! to suggest that unless the story had substance 
enough to catch the cynical eye of a tough magazine editor, maybe it wasn’t 
worth writing, anyway. 

As it happened, the instinct was right. The entire conference was taped; 
and only through long pauses in the playback for the slow process of analysis, 
some clairvoyance and a good deal of research into facts and source materials 
underlying many puzzling or provocative statements, did the story come 
through clearly and whole. 

Consequently, instead of an edited verbatim transcript, which usually 
comes out as an embarrassment or an affrontery to the true intelligence of the 
transcribees, this article is an interpretation of the collective cognition of the 
people there, and, as such, is actually much closer to the true mentality and 
analytical competence of the meeting. Quite a few statistical, actuarial and 
experiential facts have been added, for instance, which were not actually stated 
but which were clearly underlying discussions and statements that were made. 
This required research, and as much interviewing with individuals as time 
permitted. But it should be emphatically pointed out that whereas the style 
and much of the commentary would seem to be the writer’s doing, this ex- 
trapolative technique is a device for revealing the intrinsic values of a very 
important meeting by an exceptional group of people. 

“The aim of art is to represent not; the outward appearance of things, but 
their inward significance; for this, and not the external mannerism and detail, 
is true reality.” — Aristotle 
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II. 

Some c F^alities : 
c/3 c Frame 
of c Ueference 



Any active concern for the future of education which is not based upon a reckoning 
of certain exigent facts of life and death in our fast-changing, unstable and in- 
cendiary society is bound to produce too little too late . 

This proposition constituted a main theme of the Andover meeting. Here 
are some of the realities of that theme which were implicit in the discussions, 
and which helped to force a set of conclusions and recommendations for an 
agenda of action that makes this narrative important: 

Item: There are 12 million children in the 3 to 5 year age group, most of 
whom are receiving no pre-school training or guidance . . . There are 45,280,000 
children in the primary and secondary grades who are victims of “the reality 
of bad schools that can't teach kids to read in lily-white suburban areas any 
better than in black city-center ghettos." (David Ginsburg, former Director 
of the President's Commission on Civil Disorders) ... Of the 3 million high 
school students who entered college last fall, 40 percent will drop out within 
the first two years. 

Item: There are almost 10 million young people under 25 years of age who 
need mental health care, according to the Joint Committee on Mental Health 
of Children, One out of six children is summoned to court before he is through 
adolescence, and on any given day nearly 100,000 boys can be found in our 
“correctional" institutions at a cost of a million dollars a day — a totally 
negative use of a third of a billion dollars annually. 

Item: “The plain fact is that no one yet knows how to make a ghetto school 
work.” (Master Plan for New York City) ... In New York City, 103 heroin 
addicts died in October, a typical month; average age: 22 (Office of the Chief 
Medical Examiner) ... In the City's schools “children in the 12th grade are at 
the 6th grade level." (Jensen) . . . The full story of New York's tragic school 
strike reads like a scene from Marat /Sade, stage sets by Hogarth. 

Item: Two-thirds of all reported cases of syphilis and three-fourths of the 
ghonorrhea patients in the U.S. were between 15 and 29 years of age. 

Item : The World Health Organization rates the world-wide problems of 
adolescence among “the most disturbing, frightening and least understood" in 
our society today. 

Item: In a DAVI survey conducted by a national dial-access company among 
600 educators, 43 percent named as the major cause of student riots “irrelevant 
curricula," and 55 percent said they would apply any additional financial aid 
to new instructional materials and curriculum development. 

Item: The AFT conducted 52 teacher strikes in 24 months, with promised 
increases to come. Improved salaries and “tenure" were the principal issues. 

Item : In the public sector, the “Working American” involves 23 million 
families. Of this predominately blue-collar adult majority, 94 percent have no 
education beyond high school, and 43 percent completed no more than 8th 
grade schooling. In other words, wage-earner parents representing more than 
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one-third of the nation are themselves educationally unprepared to demand 
any drastic improvement of the condition of decrepitude in the public school 
system. 

+ * * + 

The dangerous pollution of our physical environment is common knowledge 
and already the casus-helli of a massive new “post-Vietnam" youth crusade. 
But the contiguous and equally dangerous condition of aesthetic pollution of 
educational pathogenesis and student psychoiepsy - is scarcely even realized 
by educators, and seemingly least of all in the spawning grounds of the public 
school system. 

In scarcely more than two generations of the American Dream, our moral 
and aesthetic values our youth and their education have been violated 
by two World Wars, a depression, and two prolonged “limited" wars. As a 
direct result of this ethos of violence and cultural deprivation /regression, our 
ludicrously vaunted Great Society has a higher crime rate -lives in more 
squalor and ugliness - - has a greater percentage of mentally sick and a lower 
literacy level than any of thirteen countries in Western Europe — and is 13th 
in infant mortality, 

It’s little wonder that the student generation is cutting out. And this is no 
passing tarantellan seizure. As Fuller declared in the New Delhi speech, the 
youth of today is instinctively revolting against all “closed area concepts," of 
which sovereignties and political ideologies are examples. “They are moving," 
he said, “toward an utterly classless omni-world humanity . . . We must begin 
today to expose our youth and ourselves to the fundamental self-discipline of 
concept ioning, which is the only real educational process." 

* * * * 

Today’s alarmingly pervasive alienation of the generations differs greatly 
from the past in that the communications media have become the message, 
supplying both the content of discontent and the instrument — the special 
frequency or wave band — of its dissemination, (McLuhanism in a nutshell.) 

Obviously the instrument itself — multi-media communications — offers the 
only mea7is of approaching a cure to the endemic toxicity that is infecting the very 
life blood of our future , . . and that “ instrument " must be provided by education , 
and its use directed on the basis of the organism's self-knowledge and instinctual 
diagnosis of the therapy required. 

This, in essence, was the rationale of the “clinicians" at Andover. And it had 
been tested, verified and documented by Tony Hodgkinson and David Powell 
in the two-year North Reading program which was cited by the Andover group 
as one of the most thorough, and comprehensive contributions to the develop- 
ment of media education. 



